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ABSTRAST

Tammy T, Kouser
A Comparigon of Two Pre-Referreal
Interventicon Committass
1827
Pr. Klanderman, Ph.C.
School Paychalogy

The purposa of this sbudy is to descriptively analvza
two pre-referral intervention committzses in a New Jersey
=suburban school district, The commiltee is a2lso labeled
Pupil Assistance Committes (PROT,

The sample was the two committess obsarved by bthe
resaarchar, Queslicnnaires were also filled out by referral
tzachars to sugygesal affeclivensess of the committees. The
referral teachers vary in agae and sax,

This study vielded the follewing findings: tha make
up of Lhe committees were verv similar, the Tormat of tha
twer commiitlass greatly differed, the number of interventicns
and timz spent on studants varied belween schools, the
effectivencss suggested by the referral teachara showed

no difference between committecss.



Mini-Abhstract

Tammy L. Kouser
A Compariscn of Two Pre-Relerral
Irtervention Committees
1997

br. Klanderman, Ph.D.
School Psychology

The purposa of this gtudy is to descriptively compare
two pre-referral intervention commif{lees. This study found
the following: the two committees practiced two different
formats, yel the referrzal teachers from both zchools had
similar rankings, suggesting ecffactiveness. The commitlass
also variad in the nuwber of interventicns and time spant

on each referred student.
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Chapter One

NEED

In many public schools it has been mandated to have
interventions for children having academic or hehavioral
problaems. These programs and committess, known as Pupil
Assistance Committees serve a major purpose in helping
learning and behavioral problems. For this reason they
deserve the atiention regquired to make them as efficient
and effective as possible. This study is immortant in
order to help the overall impact on the delivery of special
educaticn services {Welson, 1991). The focus is to help
children who have difficulties in the classroom without
clasgifving them. Pinding the nost effective pre-referral
intervention process will help the teachers hetter
understand how o help these children reach their desired
performance. The Pupil Assistance Committees (PACY play
a significant role in the different interveniions, chosen
for the referred students. There are different styles
among PAC, and examining <effective styles will only benefit
the whole intervention process.
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PUERPOSE

Pre.referral intervention ia a aysbematlc collaborative
affart [o asslst general cducation teachers. The
interventicon id designed to reduce need of special education
services by previding asgir{ance to gtudents in general
classrooms, to decrecase the aver identification of students
having handicaps, and finally to facilitate the integration
of studanta with handicape into a generzl =ducatian
anvironment (Nelson, 1991),

The purpose of thisa sludy is Lo galher Ilnformation
about interventlion practices used in a large suburban
district that will analyze tha pre-rafarral process,
specilically the committees. The actual practice will
vary fTrom diatrict o district. This particular study
will focus on two different commitieess and okserve the
different styles used. This study will avaluaie the success
or failure of the committecs by the refarral teachars
angwers Lo a guestionnaire. Results may vary, but the
gaal id Lo Find the neost effective pre-referral interventicn
Frocess.

Many of these interventions are also successtul in
supporbting children with mild, specific problemns who do
net meat the criteria for special educalion, The
pre-referral Intervention helps to make ¢hild atuedy Leans
more =fficient.
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HYCOTHESTS

Pre—referral interwventjons are an asset to all school
distrieta, They benefit children who need to be refarrad
to a child study team, and children whoe can be helped within
their classroom, The specific intervaenljor being observed
ig Lhe different atyles used by the committeas, Finding
the most effective pre-referral intervention commitbies
style will be extremely beneficial and this study will
be a comparizsen of two committes styles. The hvypothesis
ig that there will nol be a difference baltwesen committee

slyle or results.

RESFARCH QUESTIONS

1. Do PAC outcomes gverall or patterns of referrals vary
from school to school?

2. What types of target problems are most often the reason
for referral?

3. Who is ithe person in charga?

4. How many paople are on the committea?

3« Who are the people thal wake up the committee (Litle)w

6. How much Time is spent on each newly referred student?

Y. How many interventions are suggestad par meeting?

8. low many intervenkions are suggested per childz

2. Wwho is the monitor chosen for each chils?
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10. How is the time spent in the meeting?
11. Dees the meeting follow the procedures stated in Lhe

manual?

THRORY

The pre-referral intervention committee was discussed
as early as the year 1979, and at that time tbe committee
was called the Teacher Assistance Team or TAY, The purpose
was to give suggestions to teachers on how to handle
difficult studente, znd cffered recommendations for
interventions. The committee usually consizted of three
teachars and the referral {eacher. The evalution of these
programs lead to what is now known as the Pupil Assishance
Committes or PAC.

Tac work of Chalfant, Pysh, and Lheir collecagnes on
LATs exemplifias Lhe development of an appreozch to
pre-referral intervention, Chalfant and Dyst defined a
TAT as "a schoolbased problam—-solving unit used te assist
Lteachers in genarsbing intervention strategles" so that
they may "cope with a wide range of issues" (?. 50) related
to difficult-to-teach and difficult-to-manage studenis,

In dchoole where TATs operate, teachers request assistance
from and parlicipate with the TAT ing;

a) analyring preoblems

h) getting goals
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c) devising sclutions,

Nearly 60% of the goals egtablished bv the TATs ware
non academic, suggesting that teachers were motre concernad
With their abilily to address manggement problema Lhanp
their ability te sddress academic problems, Teachars felt
the interventions of TAT resylted in grzater or considerable
progress for nearly one-third of the goals they zset and
littla er neo progress fTor roughly 20% of the goals., The
authors felt the probability of success of ap intervention
wag related to the severity of the criginal problem and
the quality of the (eachers' implemantation ¢” the
intervention plan {Chalfant and Pysh (]1989).

Pre-referrgl interventions are designed to call early
attention Lo student learning zné behavior problems, concduct
on-gite adjustments in the reqular classroom, and moniler
student wregress. They ars being practiced to reduca (he
nunber of students referred [or eligibility, evaluatad
Spacial aducation placement: increasa reqular aducation
teachars to maeat academic and behavioral needs of students:
and make use of rescurces to bensfit A large portion
of students (McCarney, 1993).

Reports have shown thar testing and placement declined
88 2 rasult of pre-referrzl iptervention. AL the peint
el the Inilial raferral the pre-refarral intarvention model
should provide the appropriate interventicns to meet
studante needs and reduce special education servicas,
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One goal i3 te create a balanced responsibility batween
apacizl and regular =zducation, and try to improve Lhe skilles
of teachars in meeling unigues needs of all students,
Therefore a variely of interveqtions is helpful (MaCarnay,
15%3;) .

Gardan, Casgey, and Christencson [1688) were tha first
to use the term pre-referral intervention ino the special
education literature through the development of an
intervention model to be implemanted in tha zscheels. Their
sludy produced reasconable optimism about. the vsefulpess
and effectiveness of pre-referral intarveaniions. Over
a four vear pericd, more students weres sarvesd in the reqular
education classroom and fewer students wars rafaerred f[or
4 comprehepsive evaluation to determine spacial edocation

eligibility,

DEF INITLONS

Least Restrictive Environment— to the maximuum excent

arppropriate, handicapped children, including childran in
pukblic or private inatitutions or other care facilities,
are educated with children whe are not handicappsd, and
that special claseges, separate schooling, or other removal
of handicappad children from the regular environment occurs
only whan the rature of geverily of Lhe handicap is such
that education in regular classss with tha use of
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supplemental aids and services cannobl be achieved

zaticfactorily.

rainglreaming= placement in regular aducalion classrocm

anviranmant with or without other accommadations,

Mainstream aAggistance Teams= a multidisiplinary,

school-basad team which involved a consultant, teacher,
and studant, The ultimate goal is to achieve mainstreaming

in reqgqular education classroome.

Pre-Referral Interventicn= r&fers to a teachsr's

wodilication of instructicn or classroom manzgament Lo
belbter accommodzte a difficult-to-teach (DT} pupil without

dizgabkilities.

Taachar Aggistence Teams= introduced as an alternative

to traditional taacher ingervice training., JZreated to

fanction as day-to-day problem-=olving groups for tszachers.

ASSUMEPTTONS

In corder to conduct thia atudy several asssumplions
are made.
1. All data was collacted in the sazme, unbizsed manner.
2. The reqular educabtion teacher making the referral was
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aware of the pre-referral, PAC, process and understood
the process,

3. The sample of studants was a random ona.

4. Thz PAC procezs 15 ganerally the zame in a high school
znd eslementary school, and the age in referred students

iz insignificant.

LIMITATIONG

1, Ona limitatien is that it is being conducted in two
suburban Schonl's in a aoubhern New Jerszay btown,

2. Another limitation is that one pre-referral intervention
committae has been established for years while the
other is relitively new.

3. p fipnal limitation may be that one schoscl is an

elementary school while the other is a high school.

OVERVIER

In the State of New Jersey it has been mandatesd that
public schonls form soma type of pre-referral intervention,
Thia study usgas btha comnithtes Form, which is also labalad
Pupil Assistance Committese (PAC). They are designed to
call attention to referred students with either behavior
or learning probleme, than suggeset interventicns, and
obhserve the =zffectsz on the student. After cdiscussing the
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Theory behind the Pupil Assistance Committee Chapter Two
will look at the development of (PAC), and examine previous
literature. Chapter Three will explain the design of this
study, and an analysis of the results will follow, Finally
there will be a summary and conclusicon followed by a
disgcussion for future research. This study Hopes to show
pogitive effects of the committees, and discuss which

tactics being compared will better serve the students.
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CHAPTER TWO

Thig chapter is bhraken down into differanl sections,
beginning wilh general informalion about pre-rafarral
interventions, Tt then changes its focus to the developuenlk
and history of committees used today, either TATS, MATS,
or PAC. The implemantation of pre-raferral intervention
procedures in diffarent areas is briefly discussed, leading
to the format of PAC. ‘fihis section looks at the members,
and the actual procedure of the meetings. Anolher section
is sucesss, which examines the results successful programs,
and committee styles may have. Finally Lhere is an analvais
pn previous studies, which closely aexamines regearch done
on the topic, and looks at the results found,

Tt has become accepted thal educational and behavioral
interventions can be implemanted within reqular sducation
settings instead of placing students in sagregated
classroons. For this reason, pre-referral intervention
has become a common practice. The purpose is to call Barly
attention to learping and behavioral problems, have an-site
adjustments ir the regular classroom, and observe student
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progress (MeCarney and Stephen, 1993).

Fre-referral inlervention is referred to for remedial
actions undertaken by leachers for the purpcse of
maintaining students in regular programs. The large
understanding is on the word "remedial": pre-referral
intervention does not occur until teachers recognize
learning or bhshavior problems and take remedial actions
to correct them (Sindelar el al., 1992). The success or
failure of the pre-referral intervention depends on the
nature and appropriateness of Lhe intervention and the
gquality of its implementation (pg.252),

For over a decade school psychologiats have been
encouraged to place a greater emphasis on assadssment
activities that are clogely related to effechive
intervention. Brougsard and Northup (1995) define
functionzl assessmant as, "the use of a varietv of
asgescsment strategies to identify specific antecedent and
consdaquan events that are directly ralated to problep
behaviors". They alsc define functional analysis, "as
an assescsment strategy ivn which environment svents are
manipulated in order to evaluatad relationships".

Racently, functional assessment and analysis procedures
have baen axtanded {oc school settings. Theso cxtensions
suggest that funchional analysis may pertain to prevalent
disruptive behaviors in regular classrooms and may be usetful
for the selection and development of pre-rafarval
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interventions. The literature suggests three variables
as often relatad Lo disruptive behavior in the ¢lassrooms:
Leacher attention, peer attention, and cscape from academic

demands (Broussard and Northup, 199%).

DEVELOPMENT

The historical origing of special education approaches
te pre-referral interventicn will be briefly discusszad
in gorder to understand the current state of practics.
Teacher Assistance Teams (TATz) began in the carly 1670's
a5 problen-solving groups for teachers. They were
introduced as an alternative to traditional teacher
inservice training, TaTe were created to serve as
day-to-day problem solving groups for tezchers. Thasa
groupe usually consisted of three Leachers with the
rafarring teacher as a fourth mewmber, The goal cof this
group was [0 help teachers mest the reads of difficult
to teach studenits in reqgular classrooms [(Sindelar &t al.,
1992).

In {the ezarlv 1980's there was an over identificatieon
of students with mild disabilities. 24 consultative model
grevicusly used amerged as a variable model. Pre-rafarral
intervention was implemented through a collaboratiwve,
conzullative approach. From this modal came the development
of Maindtream Apsistance Teams (MATs). Tta central purpose
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was to prevent inappropriate special education nlacements
by strengthening teachers' teaching ana management skills.
Agsistance was provided by special educatiorn teachers or
school psychologists. Similar to the ecarlier models MATS
focused on preventing referral of students for special

education services (Fuchs and Fuch, 1990).

CURRENT IMPLEMENTATTION

Findings of a national survey of state directors of
special education conducted by Carter and Sugai {128¢),
found a large number of state education agencies have
adopted and are implementing pre-referral intervention
procedures. They reported that 34 of 50 states now reguire
or recommend some form of prereferral intervention. In
38 of 50 states, reqular educaters play a large role in
pre~-referral interventiocn. Todav special education's
invelvement in pre-referral intervention has produced both

self-help (TATs) and collgborative (MATS) approaches.

THE COMMITTEE

A raport from the PAC Curriculum Committee defines
the PAC committee as a school based instructional suppertl
team using the process cf the members ccllaberation to
help the classroom teacher in the develcpment and
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implementation of educational strategies for maeting a
variely of student needs in regular educaticn o¢lasses.
The team should include the building principal or designated
person, a minimum of one member of the Chilé Study Team,
al least one guidance counselor, and at least one regular
education teacher. Children are referred te PAC in a few
ways. An elementary teacher who is having difficully
maating the educational or behavioral needs of a student
will Apesk Lo the principal aboul Lhe issues. After
different suggesiions arec explored, a teacher or principal
may reguest a PAC referral form. In high school, it goes
gstraight to the PAC commiilee by filling out a rafarral
form and parent neotification,

After the student is refarred information is gathered,
a meniter is assigned, data is collected, potential
solutions are bralnstormed, strategias are selected, desired
outcomes are defined, sirategies are implemantad and
monitored, and finally & follow-up meeting iz hald, f"he
Format of the meeting should be held as follows: 1. raach
a consansus on gtudent's problem (4 minutes) 2. negotiate
the eobijectiva for the meeting (2 minutes) 3. breinstorm
alternatives (8 minutes) 4. discuss suggestions (4 minutes)
5. Leacher selects 2 to 6 suggeslions for trial (2 minutes)
6. comtibtee refines teacher selections {5 minutes) 7.
accommodation plan developed with specifics (8 minutas)
{unsited source).
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SUCCESS

A successful program of pre-referral intervention
can be expected to reduce the rate of referral. Successful
pre-referral interventions should lead to improved academic
performance and classroom conduct, or perhaps in adjusting
teacher expectations, Successful pre-referral interventions
should be used and liked by teachers; parents and students
should express their satisfaction with succeasaful placement
in regular classes. Participants in successful pre-referral
interventions should benefit from and value their
involvement. Improvement in educational practice is where
pre-referral intervention should be judged (Sindelar et
al., 1992},

Contact between parents and teachers is also important
because it improves student achievement. A specific
intervention that benefits students is peer tutoring.
S5tudies have shown that peer tutoring had significant
positive effects on achievement and attitude toward subject
matter. When used properly the success suggasts that it
may be a recommended intervention chosen by =2a0 {Cohen,
Kulik, and Kulik, 1982),.

Teachers believed the interventions of Teachar
Assistance Teams resulted in great or considerzble progress
for nearly one-third of the goals they set. Chaefant and
Pysh (1989) concluded that the probability of zuccess of
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an intervention was related to the severity of tha original
problem and the gquality of the teachers implementation
ot the intervention plan,

Pra-referral intervaention can be expecied to reduce
the rate of referral for possible special education
vlacement, rendsr consumer gatigfaction, and create student
behavior change through enhanced professicnzl practice.

Te a laryge extent, the success of a pre-referral stratagy
depends on Lhe appropriateaness of the intervention team's
proposed action and the degree Lo which the proposed action
is implemented by Lhe teacher, which i= the wost crucial
ster in the process. The approaches found in the Sindelar
et al. (1992) study results showed posilive cutcome in

such areas as reducing tha referral rate for special
education, testing and subsequent placement, promoting
Leacher and student gatisfaction, and changing student

bhehavior for the belbber.

PREVIOUS STODIES

A study by Flugum and Reschly (1%92) contributaed part
ol a sfatewide education reform effort, hy examining means
of intormation gathered from regular education fteachers
and related sarvice providers, the guality znd outcope
of interventions provided by students prior to referral
for apecial education (¥lugum, Reschly 1892), Successful
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pre-referral interventions not only have the potential

o reduce the number of inappropriate referrals and special
education placements, thev also enhance compliance with

the least restrictive environment principle (LRE) as
students remain in the reqular classroom. It's reasonable
to assume that the success of pre-referral interventions

is influenced by the gquality of the intervertions (pg.2).

The quality indices in this study are based on prior
literature (Baer et al, 1868). These gquality indices are
a) behavioral definition of the target behavior:; b) direct
measure of the student's behavior in the natural satiing
prior te intervention implementation (baselins data): c)
step-by-step intervention plan; d)} implementation of the
intarvention as plénned; e) graphing of results; and f£)
direct comparison of the students post-intervention
performance with baseline data. Flugum and Reschly (1594)
strongly suspect that greater implementation of the gquality
indicators would produce more effective interventions and
hatter outcomes for students.

Pre-referral interventions have not to date raduced
the number of students classified with disabilities and
needing special education. Based on the authors results
there are two possible explanations: 1) few pre-referral
interventions are being provided to students, and 2) the
pre-referral interventions chosen are poor in quality.
Pre-referral interventions will not ba effective until
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they are provided on a regular basis and meet some set

of standards for gquality. Training practioners in designing
and implementing guality interventions may bz the first

step {o ensuring positive outcomes for all students. Tt
should be ncted that a eritical limitation to this study

was 1ts dependence on self-reported data (pg. 12).

The results of this study support four major claims.
First, many students with learning and behavioral problems
are ot provided pre-referral interventions. Secondliy,
pre-referral interventions significantly vary in guality.
Improved quality of interventions cazn lead to more
successtul cutcomes for students. PFinally, research and
training are needsd on how to apply the existing knowledge
base on systematic problem solving with pre-referral
interventions (Flugum and Reschly, 1992).

2 study by Chalfant and Pysh {(1989) addresses guestions
cften asked by educators interested in establishing or
strengthening school-based teams. The data was summarized
with respect to intervention goals of teams, team impact
ot student performance, and the special education refsrrzl
process, reactions of classroom teachers to teams, factors
related to team effectivensss or ineffectiveness, and
recommendations for improving team effectiveness.

Between 1979 and 1988 five program development studies
were conducted on 96 firstuyear TATs. The teams were
located in urban, suburban, rural, and isolated schools
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with populations ranging from 20 to cver 1000 students.
First year teams were chosen because the successes and
problems that occur during the first year influence the
malntenance of teams over tims {Chalfant and Pvsh, 1988).

The reason for this article is to presant data and
information frequently sought by scheool faculty who are
interested in establishing or strengthening school-based
teams., This study addresses five guesticns typically asked
(pg. 50}.

What kinds of intervertion goals were written by teams?
The number of mecnths a team was in oparation influenced
the number of students assisted and the number of goals
written. All studants for whom teachers recuasted
assistance had multiple problems leading tc several
intervention goals for each, of them 573 of the goals were
non-academic. Geoals that were non-academic were primarily
concerned with maintenance and managemsrnt of student
behavior. Only 22% of the behavior goals were academic
{pg. B1).

Can student performance be improved kv a consultative
schocl-hased team model? Student performance was measured
bafore, during, and afier feachers' interventicn. The
teachers and team members had to arrive at s consensus
apout the amount of student progress achieved, of 112
students, 44% were rated as having made grealt or
considerable prograss. Moderate progress was reportad
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for 35%, and little or no progress was reported for 21%
{pg.52).

The amount of progress is affected by the severity
of the student's problem, the appropriateness of the
intervention strategies, and the extent teachers implemented
the plan. The data demonstrated that teachers perceive
improvement in most students' performance in their
classrooms as a result of schoolbased teams (pg.53).

What impact do teams have on the refer=zal and
identification process for special education? The study
showed that inappreopriate referrals were reduced after
TATs were implemented. Preceding the implementation of
TATs the schools in this study referred an average of 22
students per year who were found ineligible for special
services. After implementing TAT, a 633 drop occurrad
in the number of inappropriate referrals. The average
cost to list each student in the district was $1,200,
therefore school-based teams saved the district monev (pg.
53).

What are feachers reactions to school-based teams?
Teachers were sent an open-ended survey guestionnaire.

The teachers responses were broken down into 399 statements;
B8% were positive and 12% were negative. Teachers were
satisfied with their teams because they helpzsd them to
analyze and understand student behavior, and generate
interventions that improved student behavior. (pg. S54}).
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What factors are related to team affectivencss?
Members of 11 teams (48%) believed their heams were very
effaciive; 26% balieved they wara moderately effaciive;
and 26% thought they were cccasionally effective. Three
major factorg were identified as contributing to team
effectivenass: a) principal support, b) team attributes
and performance, and c) teacher support (pg. 55).

Gchool-based Leams such as TATs are ways Lhal teachers
can share their problems in a professional way and
brainsterm scletions. They build a forum to share Thair
problems in a protessional way and brainstorm solutions.
They can consult with one another, share their expertise,
and benefit from one another's experiences and areas of

spacialty {Chalfant and Pvsh, 1981},

SUMMARY

Chapter two altempts to be an informative ayslem to
display genaral infermabion on pre-raferral interventions,
and axamine aspects of PAC. The focus hegan general on
the purpose and need for pre-referral interveptions. In
the preceding section the development of what is now
considered PAC was discussed. TATE served ac rroblam
solving groups, where MATs altempted to strengthen teaching
and managemanl gkills. Pre-referral interventions have
been implementad in a large numbar of gtate education
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agencies, The Committee section examined the format and
procedures mentioned in the manual to give an understanding
of the proper way te maintain a committes (unsited source).
The effects of a successful program was observed, and
factors that lead to success were discussed in the following
section. Finally, there was an examination of previous
studies. The first studv locked at the gquality of
interventions and the success rate. The feollowing study
examined team impact on students, and ways to improve team
effectiveness. The following chapter will analvze the
design of the study, and describe the settines and procedure

to collect the data.
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CHAPTER THREE

In order tc determine the effectiveness of the two
pre~referral intervention committees being observed and
compared, there are several gquestions which are addressed.
Thesa guestions are rated by the referral teacher with
a 7-point Likert type scale. These ratings detarmine the
levels of success the committee had on the students he/she
raeferred.

What was your reasoning for referring the child?

How would you rate the child's behavior/acacdemic performance
hefore referral to the committese? How would you rate the
child's behavior/acadenic performance after raferral to

the committes? Do you believe vour referral was considered
for an adeguate amcunt of time by the committes? How would
vou rate the committees suggested interventions? Eow would
you rate the committees attention to your particular
referral? How would vou rate the committee's follow-up
procedure? How would you rate the composition ¢f the
committee? How would you rate your overall satisfaction

of the committee {process/interventions/ outcomes)? These
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questions are ranked using a Likert scale.

Thig chapter analyzes the design of the study. The
chapter describes the sefting and the procedure to celliect
the data which is analyzed by descriptive statistics

{comparing the committees and ranking each committee).

SAMPLE

This study will be comparing two interveantion
committees, and evaluwating which develops better result
on the referral students. The success will be determined
by how the referral teachers rank the committee they bring
their student, Both schools are in an upper middle class
area of Southern New Jersey. One interventicn committee
ig in a high school while the other is in an elsmentary
school, both are public schools.

The intervention committee for the elementary scheol
is made up of five people. There are two teachers, one
for sixth graders and one for third graders. There is
one learning disabilities teacher/consultant (LDIC), a
guidance counselor, and the principal in charge. Everyone
on the committes is a women except the principal and
guidance counselor.

The intervention committee for the high school is
in its first stages of development. It is run by a male
principal., There are two teachers, one 15 & male and one

Page-24



ig a [emala, There is also a female guidance counsalor
and school psychologist. The rafarral teachers in both
schools vary in age and sex. They wava chosen based on
if they had to refer a student to the committee for soma

Treasdon.a

MEASIIREMENTS

The data used to answer the research guestions for
this study are being collected by use of a coding instrument
davaloped by the researcher. The coding instrument is
a questicnnaire which asked the eight guestions (o the
referral teachers, which have been praviously listed.

Each guestion had a scale of one {being tha lowest) Lo
seven (b=ing the hest}, four was considered an average
result.

There is slsc a guestionnaira (mentioned in chapter
one! for the researcher to answeY while attending three
meetings from both intervention committees, These gquestions
are ways to determina dlfferences between cach garoup.
Therefore, if rasults show one committee scoras higher

on the refarral gquestionnaire, we may suggast reasons why.

DESTGN

The design of this study is a descriptive apalyeis
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of two different pre referral intervention commifftaas,
Tha success of these committees is measured =y the referral

teachers wilth a Likart scale.

TESTABLE HYPOTHESTS

This study ie based cn research quastions for the
researcher to answer, while observing the committees, and
for the referral teacher to answer with a Likert scale.
Thara is5 also a hypothesis stating that there will net
be a diffarance batween committes style or results. Finding
the mogl effective pre-referral intervention commillee
will suggest to be aextremely beneficizl. This study will
be a comparison of two committee stvles, it will aralyz=e
regults obtainad by the gquestionnaires distributed at both

scheools.

ANALYSIE

The data will be gathered in two systems. The first
will pe information obtained &uring the pre referral
intervantion meetings. These resulte will ke diaplayed
it tables, in order to compars resulits from the different
committees.

The information obtained by the gquesticnpraires filled
oul by the raferral teachers will alsc be displayed in
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tables. These btables will then bhea conpared in order to

detarmins which committes obtained better rasults.

SUMMARY

This chapter reiterztes the research guestions and
explains how they will be answered by the researcher and
referral teacher. The guestions answered by the referral
teacher were examined by the Likert scale. Measurements
on the time spent on cach reterred student, and the number
of interventions suggested by the committees are a few
statistics obtained by the researcher. The schools this
study was conducted in were suburban schocls, one middle
and one an alementary school. The results zre not to be
generalized to all committees. The following chapters
will be 2 discussicon of the results this study found along
with tables to display the results. The final chaplter
will be 2 discussion of this study and implicaticns for

future resmsarch.
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Chapler Fogpr

Several research guestions were addressed by the
rescarcher, while okserving the twoc committ=zes. The
gquestions are listed in chapter one. There 1s alsec a
hvpothesis stating that there will not be 2 difference
betwezen committee stvle or results. The make up of the
two committees is compared on the proceeding page, Takle
4.1. The elementary school, with the experienced PAC
committer iy represented by echool 1. M™ha high a2chool
with the new PAC committee 1le represented Ly achool 2.

Althouagh the make up is veary zimilar, tha roles were
guite different bhetwean committeas. In school 2 the
principal was often not present. They also conduct their
mectings without a2 written agenda. School one glosely
fellows Lhe procedures stated in tha report irom the PAC

Curvriculum Committea (unsited source).
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Tahile 4.1-Make up of fthe two pre-referral committoes

Characteristics ' Schoel 1 School 3

Person in charge Principal Principal

Numpber of members Fiwve Pive

Title of ecach member ~Teacher ~Teacher
~Tgacher -Taachar
=LDTC -Schoot

Paychologish

-Guidance ~Guidancs
Coungalor Coundalor
-Principal -Primcipal

The rescarcher observed three PAC meetings at =ach
school, and compared the process each committee used.
The ontline proposed in the report from the PAC Curriculum
Committee was compared to the actual meelipncs held hy school
1 and school 2. The format the meeting is suggsstad to
fellow i3 displayed in Chapter two under The Committes
section. Tables 4.2, 4.3 and 4.4 cutline the formal of
school 1. The number under the student's rafearved nunber
is the minutes spent on sach saction,. Suggastions and
Tafinas are the numbers of interventions suggested by the

committes and refined by the referral teacher.
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Table 4.2-5chool 1 PAC Pracess

S5tudent referred 1 2 3 4 =) B
Consensus 7 10 5 & g &
Brain Storming 7 7 10 8 9 g
Suggestions (#) 13 g 16 10 14 13
Teachar Selects 5 2 3 2 4 7
Refines (#) 6 4 7 5 8 10
Plan Developed 3 4 2 1 0 0
Table 4.3-Average formalb of school 1

Minutes Amount
Consansus 7
Brain Storming 8
Suggestion (#) 171.8
Teacher Selects 3.5
Refines 6.2
Plan Devalopad 1.4
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Table 4.4-School 1 student break down

student Time Interventions Reason Monitor
1 24 a Behavior none
2 23 4 Academic nona
3 20 7 Academic Guidance
4 19 5 Emoticnal/ none
Behavior
5 24 8 Fmoticnal/ Guidance
Behavior
6 23 10 Academic Taeacher
7 17 4 Fmotional/f nOne
heademic
Avarags 21.4 6.2

The format of school 1 énd school 2 was guite
different. Tabkle 4.5 will show these differances. Time
is represgented by minutes, and the interventions are the
total number suggested throughout the meeting. Table 4.5
shown on the following page is the format schocl 2 used.
The break down was not the same as suggested in the report

from the Curriculum Committee.
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Table 4,5-5choe) 2 PAC process

Student Tima Tntarvant ions Reagon
1 10 4 Academic
2 4 3 Acadamnic
3 5 0 Academic
4 8 2 Academic
5 8 Q Acadenic
6 4 0 Behavior

Averags &.5 1.5

In order to measure the effectiveness of the PAC
comnittess, guestionnaires were distributed to all teachars
Lhat referred students to the committee. Fercentages werae
cbltained by adding the ranks, from the Likert scale, tha
taachers gave PAC out of a total of 49. The percentages
were than averaged to obtain a percentage for school 1

and school 2, sez Table 4.6.

Tabhle 4,6-Elfectiveness of PAC committee out of 100%

School Average Perceniage
School 1 T1.4%
Sehonl 2 : G9.0%
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Finally questions two and three from the gquestionnaire
wara campared between school 1 end =chool 2. These
questions ask the teacher to rank the child's
bahavior/acadenic performance before and after referral.
The higher the difference, the more improvement in the
child's performance. Therefore an average difference

between school 1 and school 2 was compared, see Table 4.7,

Table 4.7 -Average diffarence School 1 vs. School 2

Schopl Avarage Difference
Echonl 1 1.8
School 2 1.6

The results cobtainad hy the guestionnaires suggest
that the two committess are closely ranked zn effectivenéss.
These results are interesting because Lthe format and process
batweaen the two committses are extreamaly different. The
hvpotiesis states there will not be a differznce beatwaan
committes stvle or resulta, This study found the stvies
do differ, but the results from the refarral Lepchers did
not vary, A discussion of these results will be examined

in the following chapler.
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CHAPTER FIVE

This study was designed to gather information
concerning pre-referral intervention committeses used in
public schools. The Btate of Wew Jersey mandates that
all public schools have some form of pre-referrzl
intervention. The schools examined in this study, practice
the committee form of pre-referral intervention. The
committee is also lakeled Pupil Assistance Commitiee (PAC).
They are designed to call attention to referred studsnts
with either behavicor or learning problems, suggest
interventions, and observe the effects on the student.

This studv focused on two committees and cbserved the
different styles used. The committees were -compared to
analyvze the differences, and how the referrzl teacher rated
their experience with the committee.

A comparison of the PAC committees was zonducted by
the researcher. A guesticnnaire was designed for the
researcher to obtain information during the mestings in
an organized fashion. This coding device allowed for a
descriptive analysis of the format and stvle of each
committee. The following resulis were obtained: the make
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up of the committees were the same cxcept for school 1

{the slemeniary school) had a learning ciszbkilities
teachar/conaultant {1DTC), and scheool 2 [(the high schosl)
had a school psychclogist, Thase commitiess also dlffered
in that the principal was always presant and in charge

of school 1's PAC committee, on the othar hand the principal
cid not always attend school 2's mectings.

The process cof the two committees was guite different.
School 1 [ollowed the suggestions in the report from the
Curriculum Commif{{er {unsited source) where as school 2
did not. The avaraga bime spent on a giudent from schocl
1 was 21.4 minutes, whereas school 2 spent an averaga bime
of 6.5 minutes per student. There was zlso & large
difference between the average number of interventions.
School 2 only suggested interventions. Since the referral
teachaer was nolt present during the hich school PAC meeting
thera waan't a process where the Leacher would selecht and
the committee would refine the interventions. The average
number of interventions suggested by committee 2 (school
2y was 1.5, The gaverages suggested by commitiee 1 {(school
Ty was 1.8, and refined was 6.2, LU wae extremely apparent
that the two schoals had Jdiffarant PAC processes,

Ancther interesting factor was the reason for referral.
The high school {(school 2} had five out nf six students
referred due to academic reasons: the other was dus bo
behavioral prcbkblems. The slementary school had new
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referralzs for a variety of reasons. Behavior alone was
referred onczs, and academic alaone was tha rveazon Tor bhraa
students to bz referred. The emotional/behavior or
emotionalfacademic meant the child had emotional prohlems
that were effercting their behavior or academics, threeo
gtudsants wera referred for these reascns.

The commjttees effecltiveness was chtained by a
gquesticnnalre designed by the redearcher, These
gquestionnaires were distributed to all the teachars in
cach school. It asked for anyone who had rafarred a student
to FAC to respond. The guestionnaire wasd measured on =
Likert scales with one as considered low and s=ven as a
high rank. For seven of the nine guesticns a high mark
raflactad bhat the referral teacher thought highly of the
PAC commitbes, and vice verda. Parcenbages ware obiaionad
{from the seven guesticns) by adding the ranks the teachers
gave PAC out of a total of 49. School 1 recaived an averagea
percentage of 71.4, and school 2 received an average aof
9%, The results from the referral teacher's guestionozire
waré aloda in ranking the commibbees, with an average
difference of 2Z.4%.

The final analysis was on gquestions two and three.
Thage quesiiong asgked the referral teacher o rank the
behavior/acadenic perforonance of the child before snd afber
referral. The higher the differencs, the more inprovement
in the child's performance. The best improvement would
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be & score of six. This would suggest the student was

ranked at one before referral, and received a seven after
the PAC process. The average difference for school 1 was

1.8, and school 2 was 1.0.

Discussion

Pre-referral interventions are designed tc call early
attention to student learning and behavior problems, conduct
on-site adjustments in the regular classroom, and menitor
student progress. They are practiced o reduce the number
of students referred to Child Study Teams. Examining the
committees was beneficial to analyze how different
comaitiees are ceonducted. The two PAC committees have
a different format, but the referral teachers ranked them
close to the same. This may have been due to the coding
device developed by the reseavcher. The guestionnaire
may have made it difficult to distinguish if the committee
was or wag not beneficial to the students.

The committees may have been clogely ranked becauss
of the relationship the referral teachers had with the
commitiee menmbers. &Some teachers may work closely with
the members, therefore a lack of improvement by the studént
may be viewed differently, and not dve to PaC., Finally,
comments were written from referral teachers about their
concarns with PAC. A teacher from school 2 suggested that
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the cemmittes had good inteniions, pul was unorganized
and overwhelmad. Anothar teacher'frmm schoel 2 statbed
any attention to these children is bhetter than none.
Therefors, somne referral teachers may have focused on the

yoal of PAC rather then their actual practics,

Irplications for Fnhture Reseavch

This study ecan be continued by moeving forward. Haw
that data has been obtained by comparing two committec
pracessas, fTubure research can use Lhis informatlion to
conduat a largar satudy., A& new study can look at 2 few
case studies from the two commibbeas, Since bhe differances
have bheen determined, *the acbtnal affacts {hey have an
the student can be examined, & case study could ohsarve
if the refarral teacher follows the intarvention olan.

This prorcess is one cof the most important to make DAL
succesgful. A comparison of two case studies from each
PAC commnittes could prova aitreanaly hanaficlial Eo the antire

pre-referral intervention process.
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APPENDIX 1

To whom it may concern,

I am condueting my thesis for graduate scheool on
pre~-referral intervention committees. In order to retriaeve
data, I need the help of teachers who have referrad students
to the PAC committee. If this applies to you, I'd appreciate
it if you could answer a few questions measured on a Likert
scale. One is considered low or bad, and seven iz considered
a high/good score, therefors four is an average mark. When
you complete this questionnaire please mail it in the stamped,
self addressed envelope provided. Thanks for your time and
cooperation.

Sincerely,
Tammy Kouser

Graduate student at Rowan University
School Psycholegy program



AFPENDIX 2

ONE IS CONSIDERED LOW, AND SEVEN IS THE HIGHEST SCORE.

1.

How many students did you refer to PAC, for each reascon?

Academic Behavior

{If you referred more than one student ansyer guestions
on average., )

fHow would you rate the child's hehavieor/academic performance
before referral to the committee?

1 2 3 4 5 & 7

How would you rate the child's behavior/academic performance
after referral to the commitieea?

1T 2 3 4 5 8 7

Do you believe your referral was considered for an adeguate
amount of time by the committee?

1 2 3 4 5 g 7
How would you rate the committee's suggested interventions?
1T 2 3 4 5 6 7

How would you rate the committee's attention to your
particular referral?

T2 3 4 5 & 7

How would you rate the committee's follow up procedure?
1T 2 3 4 5 & 7

How would you rate the compesition of the committee?
1 2 3 4 5 & 7

Hoew would you rate your overall satisfaction with the
committee (process, interventions, outcomes)?

1T 2 3 4 5 6 7

(Please use back of guestionnaire for any additional comments)

Thanks Again!

PLEASE RETURN AS PROMPTLY AS POSSIEBELE
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